Abstract: The role of Spanish in U.S. Schools is undisputed. However the numbers of programs, as well as the opportunities for students to reach high levels of proficiency in Spanish or other languages, are inadequate.
. Schools Teaching Foreign Languages (by School Level) (1987, 1997, 2008) . * Denotes statistically significant decrease from 1997 to 2008.
A more detailed analysis shows that the overall decline in elementary school language instruction was primarily because fewer public elementary schools offered foreign languages in 1997 than in 2008, decreasing from about 24% to only 15%. In contrast, private elementary schools continued to offer foreign languages at more than 50% of all schools (Rhodes & Pufahl, 2010, p. 21) .
Whether schools offered foreign languages varied according to their location, size, the socioeconomic status (SES) of the students, and the geographic region.
Overall, urban and suburban schools, larger middle and high schools, and elementary and middle schools with a higher SES were more likely to offer foreign increased from 1.5 million to almost 2 million from 1997 to 2008, the number of public elementary school students studying foreign languages declined from 2.5 million to 2.2 million (see Rhodes & Pufahl, 2010, p.28 , for details on how estimates were calculated).
At the secondary school level, an estimated 10.5 million students of the 25.7 million students nationwide (41%) were enrolled in language classes in 2008, a decrease from the nearly 12 million students (52%) enrolled in 1997. Of the students enrolled in foreign language classes in 2008, 2.3 million attended middle or junior high schools, 6.7 million attended high schools, and 1.5 million attended combined middle/high schools. However, because many of the surveyed schools did not provide detailed enrollment data, estimates are subject to biases of unknown magnitude.
IV. Spanish Instruction in U.S. Schools
Spanish is by far the most commonly taught language in schools and has increased in popularity over the past 20 years. Programs (1987 Programs ( , 1997 Programs ( , 2008 (Table 1 ).
In comparison, at the secondary school level, Spanish was taught in all regions by more than 90% of schools with foreign language programs, with the highest percentage in the Southwest region (95%). Spanish for Spanish Speakers classes, too, were most frequently taught in the Southwest, in almost one out of five secondary schools, while the percentage of schools in all other regions was in the single digits (Table 2 ). In addition, survey results showed that language classes for native speakers, which were overwhelmingly Spanish, were most likely to be offered in large public high schools, urban public high schools, and in schools with a high percentage of minority and lower SES students.
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In contrast, French, the second most commonly taught language nationwide, was most often offered by schools in the Northeast and least often by schools in the Southwest, i.e., 22% vs. 5% of elementary schools and 70% vs. 35% of secondary schools with foreign language programs. The other regions fell in between. Region (1997 Region ( , 2008 .
Northeast
Note. Totals for each region add up to more than 100% because many schools offer more than one language. -= N was too small to calculate a percentage. Spanish  100  92  89  93  94  95  91  94  95  91  French  93  70  66  40  45  35  59  43  47  36  German  27  13  14  6  29  12  30  22  15  13  Latin  36  22  24  19  12  7  14  9 Region (1997 Region ( , 2008 .
Note. Totals for each region add up to more than 100% because many schools offer more than one language. -= N was too small to calculate a percentage. (1987, 1997, 2008) .
Note. LangNatSpkrs = Language Classes for Native Speakers; AP = Advanced Placement; IB = International Baccalaureate; Subjects = Content-area subjects taught in foreign language
Spanish exploratory classes (those that introduce students to language and culture with a focus on basic words and phrases) in 2008 were offered more often in middle schools (28% of middle schools) than high schools (5% of high schools). This follows a pattern for all other languages (and other subject areas)
that an introductory approach is more often offered in middle schools.
Secondary schools that offered language classes for native speakers overwhelmingly offered Spanish. These classes were most likely to be offered in large public high schools, urban public high schools, low SES schools, schools in the Southwest, and schools with a high percentage of minority students.
Despite increases over the decade in the percentage of secondary schools offering Advanced Placement courses, language for native speakers classes, and 
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International Baccalaureate classes, there has not been a major increase in intensive language programs. Research has shown that intensive language instruction leads to better language proficiency outcomes (Johnson & Swain, 1997 ). The immersion model provides such intensive instruction, helping students attain a high level of proficiency. Secondary schools, like elementary schools, need to provide more immersion-type foreign language programs, where selected academic subjects are taught in the foreign language, in order to achieve better proficiency outcomes. The language education profession recommends standards-based, proficiency-focused programs that result in high levels of language proficiency, enhanced academic success in English and other subject areas, and the ability to communicate and compete in an increasingly global workplace and community (Curtain & Dahlberg, 2010) . A closer look at the College Board 2014 annual report reveals that the majority of AP Spanish exams were taken by students of Hispanic and Latino origin-66% of AP Spanish Language examinees (see Figure 6 ) and 86.8% of Spanish Literature examinees in 2013 (College Board, 2014b, Subject Supplements). The corresponding percentages for White students, the second largest group, were about 23% and 8.6%, respectively. Figure 6 and Table 4 show further details of the ethnic and linguistic background of the AP Spanish Language test takers as well as the respective passing rates. Colleges usually award credit for a score of 3 and higher on the 1-5 score scale. • What is lacking in the United States is a widespread recognition that knowing another language is as important as knowing science, social studies, language arts, and mathematics. When legislators, administrators, and other education policy makers recognize the need to include foreign languages in the core curriculum, the necessary funding and other resources needed to make this happen will follow. This change in attitude is the necessary first step in moving the United States toward parity with nations around the globe that graduate students who can communicate in more than one language. The high level of interest in Spanish and the strong foundation of existing programs offer promise that the Spanish language can help lead the way toward this goal.
VI. Advanced Placement Courses in Spanish
Weighting for National Estimates
In general, weights are required for analysis of data from a stratified sample design. In this survey, the purpose was to reflect the variable probabilities with which schools were selected and to compensate for differential rates of nonresponse. Under the stratified sampling procedures described above, large schools were generally sampled at higher rates than smaller ones and thus should have correspondingly smaller weights than small schools. Similarly, to compensate for survey nonresponse, schools with low response rates should have relatively larger nonresponse adjustments than schools with high response rates. Rhodes & Pufahl (201, pp. 12ff.) .
Data Collection
Data Analysis
In addition to examining overall results for 2008 survey items and comparing subgroups (e.g., by school size, region, SES), data from the 1997 and 2008 surveys were analyzed for significant increases or decreases for comparable items. Tests for statistical significance (i.e., t-tests for means and/or proportions) were conducted using weighted data and a significance level of 0.05. With the significance level used for these data at 0.05, noted as p<0.05, there is less than a 5% probability (p) that the difference between two numbers presented, such as an increase or decrease, happened only by chance.
